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Students look at the front cover, read the title, author, and illustrator.  
Students browse the Table of Contents and book to predict what they will learn about.

Teacher reads page 4 aloud.

Introduce Book

First Read

Second Read

Reader Tasks - Quick Write 1

Third Read 

The author is writing in the first person to the reader, providing examples of common practices for creating 
renewable energy. He says, “These men and women are working to bring energy created by renewable resources 
to us.”

In paragraph 2, the author claims that “Americans have a substantial appetite for energy.” The author doesn’t 
provide evidence for this claim. He could have included ways that Americans use energy daily such as, electric 
lights, heating and cooling homes, powering appliances, traveling to and from school, home, and work.

Energy demands are high. Engineers are looking for better ways to use renewable energy to meet needs and 
not deplete limited resources.  

Summarize the key idea of this passage in 25 words or less.

Students read to the stop sign      highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

Students determine the main idea, and then write it in the margins.

Reread paragraph 1.  
Determine the purpose and point of view of the author.  
Underline and cite evidence in the text to support your answer.

Reread paragraph 2.  
Identify the claim the author makes in this paragraph.  
Underline and cite evidence that supports the claim.  
If no evidence is given, suggest a form of evidence that might have been provided. 

 Paragraph(s) 1  Paragraph(s) 2

People work to bring 
renewable energy to us.

Engineers look for better ways to 
use renewable energy to supply 

energy demands.

Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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Somewhere, someone is climbing 300 feet to service a 

wind turbine. In 100-degree sweltering heat, someone else 

is clambering up a rooftop to install solar panels. Some-

one else is hauling a truckload of waste to a biomass plant. 

These men and women are working to bring energy creat-

ed by renewable resources to us.

A worker on a wind turbine.

A worker installing solar panels on a roof.

A tree farm.

Americans have a substantial appetite for energy. Some 

think that acquiring energy is as simple as flipping a light 

switch or motoring to a gas station. However, energy isn’t 

so easy to obtain or replace. It takes millions of years to 

create some sources of energy. If we consume those sourc-

es too quickly, then we will run out. That’s why today’s 

engineers are working hard to discover better ways to use 

renewable energy to power our homes, vehicles, and elec-

tronic gadgets. 
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Students discuss what was learned in the previous lesson. Students explore the page.  
Students identify the text features used in the text. Students predict what they will learn.

Teacher reads page 5 aloud.

Review and Explore

First Read

Second Read

Reader Tasks - Quick Write 2

Third Read

From this sentence, I can infer that most people would rather use nonrenewable energy because it is less costly. 
Most people are interested in reducing their costs.

This chart shows the similarities and differences between renewable and nonrenewable energy. In paragraph 5, 
the author says, “both provide heat, electricity, and fuel.” He adds, “Renewable energy has a low impact on the 
environment” whereas “oil and coal have a high impact on the environment.”

We use both renewable and nonrenewable energy. Currently it is more expensive to produce renewable energy.

Summarize the key idea of this passage in 25 words or less.

Reread paragraph 5.  
Underline the sentence, “However, currently it is more expensive to produce than nonrenewable 
energy.” What can you infer from this sentence?

Explain how the chart helps develop an understanding of the similarities and differences between 
renewable and nonrenewable energy. Underline the specific lines of text to which the chart refers.

Students read to the stop sign  highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

Students determine the main idea, and then write it in the margins.

 Paragraph(s) 3  Paragraph(s) 4  Paragraph(s) 5

Renewable energy is energy 
that is continuously replaced 

such as wind.

Nonrenewable energy comes 
from sources that take millions 

of years to create.

We use both types of energy.

Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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Renewable energy is energy made from rain, wind, tides, 

sunlight, organic material, and geothermal heat. These 

natural processes are continuously replaced. Technologies 

that generate renewable energy include hydroelectric pow-

er, wind power, solar power, geothermal power, and power 

from waste products. 

Nonrenewable energy is energy made from nonrenewable 

resources. These resources include oil, coal, natural gas, 

and metal ores like uranium. These resources come from 

Infographic: Renewable Vs. Nonrenewable

the ground. They are considered nonrenewable because 

they take millions of years to create.

In today’s world we use both renewable and nonrenew-

able energy sources. Both provide heat, electricity, and 

fuel. Renewable energy has a low impact on the environ-

ment. However, currently it is more expensive to produce 

than nonrenewable energy. Oil and coal have a high im-

pact on the environment, but currently are less expensive  

to produce.

What is Renewable Energy?
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Students discuss what was learned in the previous lesson. Students explore the page.  
Students identify the text features used in the text. Students predict what they will learn.

Teacher reads page 6 aloud.

Review and Explore

First Read

Second Read

Reader Tasks - Quick Write 3

Third Read

Geothermal is a type of energy that comes from the inside the earth. “Geo” means earth; “thermal” means heat. 
The term means earth heat. This type of heat escapes from inside the earth in  
certain areas.

In paragraphs 6-10, the author explains the five types of renewable energy. Previous paragraphs have referred 
to these types of energy but not explained them in detail.

There are five types of renewable energy: solar, biomass, hydropower, wind, and geothermal.

Summarize the key idea of this passage in 25 words or less.

Students read to the stop sign  highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

Students determine the main idea, and then write it in the margins.

Reread paragraph 10.  
Explain what the term “geothermal” means. Underline and cite textual evidence.

Explain how paragraphs 6-10 fit the overall structure of the text.  
How does this passage contribute to the development of key ideas?  
Underline the key ideas that support your answer.

 Paragraph(s) 6  Paragraph(s) 7-8  Paragraph(s) 9-10

Solar energy comes from 
the sun.

Biomass is material made from 
plants and animals.

Hydropower comes from water.

Wind can be used for energy.

Geothermal energy comes from 
heat in the earth.

Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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Geothermal energy is heat that comes from under the earth. ‘Geo’ means earth; ‘thermal’ 

means heat. The heat from the Earth is used to create steam. The steam forces the blades 

in a turbine to spin rapidly which turns a generator that creates electricity. Geothermal 

energy is renewable because along the boundaries of tectonic plates, there is an abundance 

of heat escaping from the earth.

Wind can be used to generate electricity. In areas with strong, steady winds, huge wind 

turbines are erected to harness the energy from wind. These turbines turn generators which 

make electricity. Large groups of wind turbines are called wind farms. Wind is considered 

renewable because wind is ever-present.

Hydropower or water power is power derived from the energy of falling water and running 

water. For this reason, hydroelectric plants are located near rivers and dams. Water flows 

through a pipe, then forces the blades in a turbine to rapidly turn a generator which produces 

electricity. Water power is renewable because there is always a supply of water.

Biomass is material made from plants and animals. Plants convert sunlight into energy 

through a process called photosynthesis. The energy stored in the plant is passed on to 

animals that eat the plants. Plant material and waste from animals can be burned. Once 

burned the energy stored in both is released. Biomass is renewable because crops and trees 

can be replanted.

Solar energy comes from sunlight. Solar cells convert light into electricity. These photovoltaic 

cells can power small devices like calculators and outdoor lighting. Solar energy is renewable 

because the sun is always shining.

Solar Energy

Biomass

Hydropower

Wind Energy

Geothermal Energy

Types of Renewable Energy?
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Third Read 

Reread paragraph 13.  
Explain why the author says that natural gas is the cleanest of fossil fuels.  
Underline and cite details from the text to support your answer.

10
© 2013 SNAP! Learning® All Rights Reserved.

Students discuss what was learned in the previous lesson. Students explore the page.  
Students identify the text features used in the text. Students predict what they will learn.

Teacher reads page 7 aloud.

Review and Explore

First Read

Second Read

Students read to the stop sign  highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

Students determine the main idea, and then write it in the margins.

 Paragraph(s) 11-12  Paragraph(s) 13  Paragraph(s) 14

Coal and oil are fuels which 
take millions of years to create.

Natural gas is the cleanest of 
fossil fuels.

Nuclear fuel is made 
from uranium which is 

nonrenewable.

In paragraph 12, the author states, “In huge coal-burning plants, the coal is burned to boil water which creates 
steam.” The steam pressure “turns the blades of turbines which generate electricity.” So, coal creates electricity.

In paragraph 13, the author states that natural gas is the cleanest of fossil fuels. He adds that, “It is colorless, 
shapeless, and odorless.”

There are four types of nonrenewable energy: oil, coal, natural gas, and nuclear.

Summarize the key idea of this passage in 25 words or less.

Reread paragraph 12.  
Analyze the relationship between coal and electricity production.  
Underline and cite textual evidence.

Reader Tasks - Quick Write 4
Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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OIL

COAL

Uranium, a metal ore, is used to create nuclear fuel. It is found in small quantities in the 

earth’s core. Uranium is mined, refined, and purified, then turned into nuclear rods. The 

rods are placed in large tanks of water. The water is heated by the rods which creates steam. 

The pressurized steam drives the turbines which creates electricity. Uranium is nonrenew-

able because of the limited supply of the metal ore.

Natural gas is found in rock formations deep underground. Like crude oil and coal, natural 

gas was created over time from the remains of plants and animals. It is the cleanest of fossil 

fuels. It is colorless, shapeless, and odorless. As a safety precaution, energy companies add 

a “rotten egg” odor to natural gas in case of gas leaks. Though there is an abundance of 

natural gas in America, it is still a nonrenewable energy source.

Coal is made from plant matter and water. This plant matter is covered by sand and rock. 

Over millions of years, the buried plant matter is changed into coal.  In huge coal-burning 

plants, the coal is burned to boil water which creates steam. The pressure from the steam 

turns the blades of turbines which generate electricity. Like crude oil, coal is nonrenewable 

because of the time it takes for nature to create it.

Crude oil comes from underground. Crude oil can be refined into various fuels like aviation 

fuel, diesel, gasoline, and kerosene. Crude oil is nonrenewable because it takes millions of 

years for heat and pressure to convert plant matter into the thick black substance.

Oil

Coal

Natural Gas

Nuclear Fuel

Types of Nonrenewable Energy
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Students read to the stop sign  highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

The map shows the location of places where renewable energy is created. In paragraph 15, the text says, 
that “location and weather are considerable factors” in determining where renewable energy is created. For 
example, the map clearly illustrates that wind energy is generated mostly in the center of the U.S.

In paragraph 15, the author explains that, “location and weather are considerable factors.” “A turbine that 
converts wind into energy must be at a site with strong, steady winds.” “Some areas of the country are too 
arid for hydropower.” “Geothermal plants can only be located where geothermal activity is present, often in 
remote areas.”

Explain how the map helps develop an understanding of where renewable energy is created in the 
United States. Underline the specific lines of text to which the map refers.

Reread paragraph 15.  
Analyze the relationship between location and weather and renewable energy.  
Underline and cite textual evidence.

There are challenges to producing renewable energy which is also more costly than nonrenewable energy.

 Paragraph(s) 15  Paragraph(s) 16  Paragraph(s) 17 

Transforming renewable 
sources to energy can be 

challenging.

Renewable energy can 
be costly.

Voters and organizations 
are asking for more 
renewable energy.

Students discuss what was learned in the previous lesson. Students explore the page.  
Students identify the text features used in the text. Students predict what they will learn.

Teacher reads page 8 aloud.

Summarize the key idea of this passage in 25 words or less.

Review and Explore

First Read

Second Read

Reader Tasks - Quick Write 5

Third Read

Students determine the main idea, and then write it in the margins.

Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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Renewable sources are plentiful, but transforming them 

into energy can be a challenge. Location and weather are 

considerable factors. A turbine that converts wind into 

energy must be at a site with strong, steady winds. Some 

locations are gusty while others receive little or no wind. 

Clouds block the sunlight that solar panels need. Some  

areas of the country are too arid for hydropower. Geother-

mal plants can only be located where geothermal activity is 

present, often in remote areas.

Another challenge to the growth and acceptance of renew-

able energy is cost. Currently, some types of renewable 

energy require expensive new technologies and break-

through discoveries. Creating these technologies and en-

abling these discoveries requires time and money. Home-

owners may spend thousands of dollars to purchase and 

install solar panels, but it will take years for homeowners 

to recover those costs in energy savings. Though every year Source: Energy Information Administration

U.S. RENEWABLE ENERGY CONSUMPTION IN 2010*

*Figures do not add up to
 100% due to rounding.

Biomass

Wind

11%

31%

53%

Hydropower

Geothermal
Solar 1%

3%

costs decline, prices for renewable energy still aren’t equiv-

alent to prices of nonrenewable energy.

Despite these challenges, some voters and organizations 

are demanding more renewable energy. 

Using Renewable Energy
15

17

16



Reader Tasks - Quick Write 6

Third Read 

Summarize the key idea of this passage in 25 words or less.

14
© 2013 SNAP! Learning® All Rights Reserved.

Students discuss what was learned in the previous lesson. Students explore the page.  
Students identify the text features used in the text. Students predict what they will learn.

Teacher reads page 9 aloud.

Review and Explore

First Read

Second Read

Students read to the stop sign  highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

Students determine the main idea, and then write it in the margins.

 Paragraph(s) 18-20  Paragraph(s) 21-22  Paragraph(s) 23

A solar and wind project will 
be constructed in Tehachapi 
because the weather in this 

location is suitable.

The project will produce cheap, 
clean energy and boost the 

local economy.

Protestors for both sides 
were at the site.

The word boom indicates a blast or explosion. The author chose to have the governor use this word in his speech 
to indicate She was in favor of this project which will cause the local economy to explode with jobs and income.

In paragraph 19, the writer states that Tehachapi is “already home to wind turbines.” In paragraph 20, he states, 
“This town boasts the right location and the right amount of sun and wind.”

A solar and wind project scheduled to be built in Tehachapi, California, has supporters and opponents.

Reread paragraph 22.  
Underline the line in which the governor states, “This project will be a huge boom to the local 
economy.” Why did the author choose to use the word boom? 

Reread paragraphs 19-20.  
Explain why Tehachapi was chosen as the site for the wind turbines.   
Underline and cite details from the text to support your answer.

Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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The governor joined executives from a progressive ener-

gy company called Sunny Side on Monday to announce a 

large-scale solar and wind energy project.

The announcement was made at the new 

project site in Tehachapi, a mountain 

community southeast of Bakersfield. At 

a 4,000 foot elevation, the town is already 

home to wind turbines. 

“This town boasts the right location and 

the right amount of sun and wind,” said 

Governor Mary Masters. Turbines turned 

behind her and Sunny Side president, 

Aaron Reyes, as she spoke.

“This project will produce clean, cheap energy for the rest of 

our lives,” Reyes said. “Soon, we won’t have to depend on for-

eign oil and other forms of nonrenewable energy anymore.”

Sunny Side intends to erect 1,000 wind turbines with so-

lar panels installed at the base of each turbine. Officials 

did not give an exact dollar amount to 

the project, but Masters said similar 

projects elsewhere have cost “just un-

der a billion.” The governor added, “This 

project will cause a huge boom to the  

local economy.”

Protesters on both sides of the issue 

showed up at the proposed site Monday. 

It was one club versus another.

The proposed location of Sunny Side’s new project in Tehachapi, CA

The following is a series of articles in a fictionalized newspaper. 

“This project 

will give us  

clean, cheap 

energy for the  

rest of our lives.” 

- Reyes

TEHACHAPI
AIRPORT

TEHACHAPI
HOSPITAL

Highline Rd

TEHACHAPI
HIGH SCHOOL

58

202

Barstow - Bakersfield Hwy
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To Bakersfield

MAP KEY
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railroad

N

S

EW

New project site:
1,000 new wind turbines

and solar panels installation

T E H A C H A P I , C A –

The Snap Daily

By R.E. Porter
COMPANY PLANS TO BUILD MAJOR SOLAR AND WIND PROJECT
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Students discuss what was learned in the previous lesson. Students explore the page.  
Students identify the text features used in the text. Students predict what they will learn.

Teacher reads page 10 aloud.

Review and Explore

First Read

Second Read

Reader Tasks - Quick Write 7

Third Read

The illustration helps develop an understanding of the protestors’ arguments because it shows one of the 
slogans each side has chosen. In paragraph 24, the text says the Green Club wants “More Sun Please!” because 
they think the project should begin immediately. However, In paragraph 25, the author states that the Wind 
Watchers say “Don’t Spoil My Oil!” because they fear they will lose their jobs.

The author was playing with the meaning of words when he named the club presidents. The president of the 
Green Energy Club is Blade Grassley. A blade of grass is green. The president of Wind Watchers is Faith Fossil. 
Her club supports, or has faith in, the use of fossil fuels such as oil. 

Those in favor of the project think it should be completed sooner, and opponents think that jobs will be lost.

Students read to the stop sign  highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

Students determine the main idea, and then write it in the margins.

Explain how the illustration at the bottom of the page helps develop an understanding of the 
protestors’ arguments. Underline the specific lines of text to which the illustration refers. 

Reread paragraphs 25-26.  
Underline the names of the club presidents. Explain why the author chose these names.

Summarize the key idea of this passage in 25 words or less.

 Paragraph(s) 24  Paragraph(s) 25-26  Paragraph(s) 27-28

The Green Energy Club 
thinks the project could be 

completed sooner.

The Wind Watchers believe the 
wind turbines are an eyesore 
and will take jobs away from 

the oil industry.

Renewable energy is the future 
and new jobs will be created.

Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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Protestors from both sides hold up their signs.

Wind turbines and solar panels

The Green Energy Club displayed signs that read “2020 Is 

Too Late” and “More Sun Please!” The club supports the 

project, but Sunny Side won’t finish it until 2020. “I think 

Sunny Side could have more than 1,000 solar panels by 

2015,” said club president Blade Grassley.

Protestors from Wind Watchers held signs that read “Take 

Down the Turbines” and “Don’t Spoil My Oil!” Opponents 

of the project call the current turbines, which tower to 300 

feet tall, a noisy eyesore. Many of them are employed at 

local oil companies and are anxious about their jobs.

“Taxpayers are spending all this money on one energy in-

dustry that will just take jobs from another industry,” said 

Wind Watchers’ president Faith Fossil.

Reyes said Sunny Side will hire up to 1,000 people to work 

on the project.

“We’re not out to take these folks’ jobs,” Reyes said. “We’ll 

create more jobs right here in our community. Renewable 

energy is the future. We’re here to stay.”

By R.E. Porter

The Snap Daily

SOLAR AND WIND PROJECT (continued)

28

27

25

26

24
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The Green Energy Club supports the Sunny Side solar and wind project. They want the construction to 
begin immediately.

 Paragraph(s) 29-30

Summarize the key idea of this passage in 25 words or less.

 Paragraph(s) 31-32

Students determine the main idea, and then write it in the margins.

Solar energy needs to be produced for a 
cleaner, long lasting energy source.

Solar and wind energy need to be 
developed quickly.

Students read to the stop sign  highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

The graph helps develop an understanding of the energy consumption in the United States because it 
shows the amount of energy consumed from various sources. In paragraph 30 the text says, “Only 5% of 
the energy that we use in our country is renewable” and “Only 1% of that renewable energy comes from 
the sun.” it also shows that the largest amount of energy consumed comes from oil which is not renewable.

This is a first person appeal for support to readers of the newspaper. The president of the Green Energy 
Club, Blade Grassley, asks for support of the new Sunny Side energy project. In paragraph 30, he states, 
“These statistics have to change so we can clean up the environment and secure lasting energy for all of 
us.” In paragraph 32 he says, “We have an opportunity to meet the state’s deadline for producing more 
renewable energy.”

Explain how the graph helps develop an understanding of energy consumption in the United States. 
Underline the specific lines of text to which the graph refers. 

Reread paragraphs 30-32.  
Determine the point of view of the speaker.  
Underline and cite evidence in the text to support your answer.

Students discuss what was learned in the previous lesson. Students explore the page.  
Students identify the text features used in the text. Students predict what they will learn.

Teacher reads page 11 aloud.

Review and Explore

First Read

Second Read

Reader Tasks - Quick Write 8

Third Read - Discussion

Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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Sunny Side’s solar and wind 

project is what Tehachapi 

has been waiting for. In fact, 

it can’t come soon enough.

Only 5% of the energy that 

we use in our country is 

renewable. Only 1% of that 

renewable energy comes 

from the sun. On the other 

hand, 37% of our country’s 

energy comes from petroleum, a fossil fuel that causes pol-

lution and environmental disasters. These statistics have 

to change so we can clean up the environment and secure 

lasting energy for all of us.

U.S. ENERGY CONSUMPTION IN 2009

*Figures do not add up to 100% due to rounding.

Oil
Geothermal
Solar 1% 3%

37%

Natural 
Gas

25%

Coal

21%

Nuclear

9%

Renewable
Energy5%

Wind11%

Biomass

53%

Hydro-
power

31%

Source: Energy Information Administration

Blade Grassley is the 
president of the Green 
Energy Club

The Green Energy Club and Sunny Side agree that we need 

more solar and wind energy, but we need it now, not in 

2020 as Sunny Side proposes.

We have an opportunity to meet the state’s deadline for 

producing more renewable energy. Remember, voters in 

the state passed a referendum last June that requires 20% 

of our energy be generated from renewable sources. We’ve 

been working diligently to meet that goal. Sunny Side’s 

project gives us hope. But it won’t give us light and power 

until Sunny Side begins construction.

The Snap Daily

By Blade Grassley
SUNNY SIDE PLAN IS A LIGHT AT THE END OF THE TUNNEL

29
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32

31



20
© 2013 SNAP! Learning® All Rights Reserved.

Wind Watchers oppose the project because it is ugly and noisy, harmful to birds, and will take away oil 
industry jobs.

 Paragraph(s) 33

Summarize the key idea of this passage in 25 words or less.

 Paragraph(s) 34-35  Paragraph(s) 36-37

Students determine the main idea, and then write it in the margins.

Wind Watchers believe that 
supplies of oil and natural gas 

can fuel the country.

Birds are a casualty of the ugly, 
noisy wind turbines.

Oil jobs will be lost and only 1 
% of renewable energy comes 

from the sun.

Students read to the stop sign  highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

The writer is using words to create a humorous title for this article. The company proposing the energy 
project is called Sunny Side. The speaker says that the supporters have only looked at the “Bright Side” and 
not the negative consequences which she lists in her article.

The writer begins by responding to the fact that only 5% of energy used is renewable by saying “It’s expensive 
to produce.” She then argues, “We have more than enough oil to meet our needs over the decades to come.” 
She also adds, “The recent discoveries of enormous deposits of natural gas in various parts of the country 
ensure a 100-year supply.”

Underline the title of the article on this page. Explain the writer’s choice of words.

Reread paragraph 33.  
How does the writer respond to the previous writer’s argument that only 5% of the energy used is 
renewable? Identify the argument the writer makes in this paragraph. Underline and cite evidence 
that supports the argument. 

Students discuss what was learned in the previous lesson. Students explore the page.  
Students identify the text features used in the text. Students predict what they will learn.

Teacher reads page 12 aloud.

Review and Explore

First Read

Second Read

Reader Tasks - Quick Write 9

Third Read

Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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By Faith Fossil

Faith Fossil is the president 
of Wind Watchers

Wind turbines currently generating power in Tehachapi

There’s a reason why only 

5% of our energy is renew-

able. It’s expensive to pro-

duce. We have more than 

enough oil to meet our 

needs over the decades to 

come. The recent discover-

ies of enormous deposits of 

natural gas in various parts 

of the country ensure a 100-

year supply. Fossil fuels are 

what has fueled prosperity in our great nation.

Sunny Side’s project worries us even more than the wind 

turbines towering over Tehachapi now. The hillsides are 

already littered with noisy turbines. And we want to add 

more noise and eyesores? 

What about the birds? As reported in a Live Science blog 

on May 14, 2013, 573,000 birds are killed every year from 

wind turbines. Many of them are federally protected birds 

like eagles, falcons, hawks, and owls. The Pennsylvania 

Game Commission estimates that more than 10,000 bats 

are killed each year by wind turbines.

The oil industry employs many people here with great 

jobs. This is not the time to spend billions for solar and 

wind energy. These jobs will be lost forever if we drop ev-

erything for renewable energy.

Only 1% of our “renewable” energy comes from the sun. 

We shouldn’t even call it renewable. The sun is a star that 

will die someday. Sunny Side fails to recognize these facts 

when it discusses its project. Please don’t be fooled by the 

sunny sales pitch by Sunny Side.

The Snap Daily

SUNNY SIDE ONLY FOCUSES ON THE BRIGHT SIDE

34

35

36

37

33
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The power to produce wind energy is increasing in states that have areas with ideal wind conditions.

 Paragraph(s) 38-39

Summarize the key idea of this passage in 25 words or less.

 Paragraph(s) 40-41  Paragraph(s) 42-43

Students determine the main idea, and then write it in the margins.

Power to produce wind energy 
is growing.

One megawatt can power 
hundreds of homes for a year.

States with ideal wind 
conditions (coastlines and 

flatlands) are building wind 
turbines.

Students read to the stop sign  highlighting difficult and challenging words and phrases.  
Students use strategies to work through the decoding and meaning of words. Students 
restate or paraphrase the text to demonstrate their understanding. 

The map helps develop an understanding of the text because it shows the amount of wind energy produced 
in the United States. In paragraph 39 the text says, “Texas, Iowa, and California led the way in wind power 
capacity.” It also says, “Wind turbines have been built in 38 states. Most of the states without turbines are in 
the South.”

The text in paragraph 43 develops the theme of the necessity for increasing the production of renewable energy. 
The author states, “As more people worry about the supply of oil, states have turned to other forms of energy 
like wind.” He supports this claim by stating, “Some states have a lot of flat land that gets strong wind. Some 
coastal states have also built wind turbines to capture the breezes offshore.”  

Explain how the map helps develop an understanding of where wind power is generated in the 
United States. Underline the specific lines of text to which the map refers. 

Reread paragraph 43.  
Explain how the text contributes to the development of the theme.  
Underline and cite textual evidence to support your answer.

Students discuss what was learned in the previous lesson. Students explore the page.  
Students identify the text features used in the text. Students predict what they will learn.

Teacher reads page 13 aloud.

Review and Explore

First Read

Second Read

Reader Tasks - Quick Write 10 

Third Read

Students respond to one of the questions or tasks from the Third Read in the Quick Write section of their Close 
Reading Portfolio.
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The Snap Daily

By R.E. Porter

WA S H I N G T O N –

Government figures show that the nation’s power to pro-

duce wind energy grew more than 15% in one year.

Texas, Iowa, and California led the way in wind power ca-

pacity, according to the U.S. Department of Energy. Wind 

turbines have been built in 38 states. Most of the states 

without turbines are in the South.

At the end of 2010, the U.S. had 40,267 megawatts of ca-

pacity. The year before, the total was 34,863.

One megawatt can power hundreds of homes for one year. 

The capacity is the energy that can be produced under ideal 

weather. Low wind speed affects the power of a turbine. 

According to the Department of Energy, Texas generated 

more than 100,000 megawatts of wind energy. The state 

of Iowa generated 3,700 megawatts, making it the second 

largest contributor of wind energy. California ranked third 

with about 3,250 megawatts of wind energy.

As more people worry about the supply of oil, states 

have turned to other forms of energy like wind. Some 

states have a lot of flat land that gets strong wind. Some 

coastal states have also built wind turbines to capture the  

breezes offshore.

Source: U.S. Department of Energy
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Masdar City is a new city. Construction began in 2008 with a $15 billion pledge 
by the Abu Dhabi government. The city is located in the emirate of Abu Dhabi, in 
the country of the United Arab Emirates. 

Masdar has two main purposes. First, the city will promote the advancement of 
the clean energy industry in Abu Dhabi and the rest of the world. Second, it will 
act as a means for the economic expansion of the emirate.

When finished, Masdar City is to be the world’s first zero-carbon city. That is, 
all use of pollution-creating fossil fuels will be eliminated. Therefore, it will rely 
solely on solar power and other renewable resources such as wind. Desalination 
plants will provide the clean water. The energy for these plants will come from 
geothermal wells. 

In short, Masdar City is to become a model city for rapid urban growth. 
Simultaneously, it will demonstrate reduction of water consumption, energy use, 
and waste. The final result is to be a city which limits or, hopefully, completely 
eliminates pollution-inducing emissions. Masdar City also will consume less 
water and energy, and will be sustainable over time.

This new urban area also is intended to be a hub for foreign and domestic 
companies specializing in clean technologies. These technologies include 
renewable energy, recycling and saltwater desalination.

 In 2010, the Masdar Institute of Science and Technology became the city’s 
first occupant. The university offers research and development opportunities 
in various areas. Examples of these are energy-efficient technologies, biomass-
derived fuels, and saltwater desalination.

Directions: Carefully read the passage below.

1

6

2

3

4

5

“In the beginning, we thought that we could just find out the latest and greatest 
technology, and create a high-performance building.”
       – Chris Wan, city design manager

Additional Source

A City in the Sun
by Irene Schuyler

14
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The “Additi onal Source” is provided 
for two purposes. 

One, students will use the passage to 
complete the Close Reading Check on the 
two pages following this passage. 

Reading this passage and completi ng the 
Close Reading Check is meant to determine 
how well students are able to approach 
and comprehend complex and challenging 
text. Over ti me, students should 
demonstrate higher levels of profi ciency 
with each Close Reading Check.

Two, students will use this passage as 
an additi onal source to complete the 
writi ng prompt found aft er the Close 
Reading Check. 

Follow these steps.

Students read the passage 
independently. 

Struggling readers may need 
additi onal support. 

Students use the Strategy Cards to 
determine the meaning of unknown 
words and write a synonym or 
personal meaning of the words. 

If necessary, students may also use a 
print or online dicti onary. 

Encourage students to mentally 
paraphrase each paragraph to gain 
a deeper meaning of text before 
beginning the Close Reading Check on 
the two pages following this passage. 

Additional Source

NOTES!
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The original master plan allows for 50,000 residents by 2015. It also accounts 
for another 40,000 commuters. The design of the city streets and buildings is a 
combination of ancient Arabic architectural techniques and modern technology. 
The design creates comfortable environments, while reducing the need for air 
conditioning, heating, and artificial light.

The city is powered mainly by a 54-acre field full of solar panels. Additionally, other 
panels can be found on the roofs of various buildings. Masdar City has no light 
switches or water taps. Movement sensors throughout the city control lighting and 
water use. These sensors reduce electricity demands and water consumption. 

Transportation throughout the pedestrian-friendly city also is to be non-polluting. 
The transportation design features a driverless personal rapid transit system. In 
addition, the design calls for a ride-sharing program using electric cars.

Unfortunately, the growth and development of Masdar City has not gone as planned. 
This is due to political and economic realities, such as the global financial crisis. 
Originally scheduled to be completed in 2015, it is still a work in progress. Both the 
budget and the ambitions had to be scaled back. According to Chris Wan, the city 
design manager, the planners had to develop sustainability in a manner that could 
be replicated in other urban areas with more ease and usefulness.

The planned completion date for Masdar City is largely undetermined. The city 
is virtually empty, with only about 1,000 residents. These residents are mostly 
university students and faculty. Only a few businesses exist, including a few cafes, an 
organic supermarket, and a bank.

Nevertheless, the planners do not view the project as a failure. Despite the altered 
timeline for completion, they claim the vision remains as before. In time, they 
declare, Masdar City will become a model for all cities of the future.

7

8

7

9

10

11

12

Additional Source
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NOTES!

Aft er reading the passage, determin-
ing meanings of unknown words, and 
paraphrasing, then students go to the 
next page and begin the Close Read-
ing Check. 

Conti nue to the Close Reading Check. 

25
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1. Summarize the text in 50 words or less.  

Make sure you determine the main ideas in the passage before summarizing.

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________ 

2. Give evidence to support the claim that in spite of its altered timeline, the Masdar City  

project can still be termed a success. Use evidence from the text to support your answer.

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

Directions:  
Use the passage on the previous pages to answer the questions or complete the tasks.

4

4

Close Reading CheckThe Close Reading Check combines 
strategies learned in each close reading 
lesson with higher level questi ons or tasks. 

There are three Close Reading Check 
questi ons and a rubric to score 
each response.

Students use the passage from the 
previous two pages with the heading of 
“Additi onal Source” to complete each 
questi on or task. 

This “Additi onal Source” will also be used 
later to complete the writi ng prompt on 
the subsequent pages.

The fi rst task is summarizing. Students 
summarize the “Additi onal Source” 
passage in 50 words or less. 

They have more words to summarize 
than allowed in the 5-Step Lesson 
because these passages are longer – 
someti mes up to 500 words. 

It is important that students fi rst 
determine the main ideas of the 
passage before summarizing. 

The second questi on or task is 
specifi c to the “Additi onal Source” 
passage, but also may reference other 
passages in the portf olio. 

Close Reading Check

NOTES!
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 In spite of the fact that the Masdar City project had to extend its projected timeline, it can 

still be termed a success. Masdar City supports the use of clean energy. In paragraph 8, the text 

states, “the city is powered mainly by a 54-acre field full of solar panels.”  (“A City in the Sun”) 

There are additional panels on the roofs of buildings. Masdar City also conserves water. Also in 

paragraph 8, according to the author, “Movement sensors throughout the city control lighting 

and water use.”  (“A City in the Sun”) The city is a model for future development.
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____________________________________________________________ 
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________

Draw a text feature (map, illustration, chart, diagram, or table) that could be used 
with the passage.

Explain how the text feature helps clarify or contribute to the passage.  
Use evidence from the text to support your explanation.

4

12

Total:

No Attempt

Below Basic

Basic

Proficient

Advanced

EVIDENCEUNDERSTANDINGTASKRUBRIC
Student makes no attempt to 
complete the task. 

Student makes an attempt 
to complete the task but 
demonstrates little or no 
understanding of the task.

Student completes most of the 
elements of the task.

Student completes all elements 
of the task.

Student completes all elements 
of the task.

Student demonstrates little or 
no understanding of the task.

Student demonstrates a limited 
understanding of the text. 

Student demonstrates an  
understanding of the text. 

Student demonstrates a deep 
understanding of the text. 

Student provides limited or 
no evidence to support their 
answer.

Student supports the answer 
with evidence from the text. 

Student completely supports 
the answer with solid evidence 
from the text. 

0

1

2

3

4

Close Reading Check The third task is related to text 
features or visual imagery. 

If the “Additi onal Source” is nonfi cti on, 
then students draw a text feature (map, 
illustrati on, chart, diagram, or table). 

The drawings must include appropriate 
ti tles, labels, capti ons, etc. 

If the “Additi onal Source” is fi cti on, 
then students draw an illustrati on or 
some sort or visual image that would 
engage a reader with the text. 

Students explain how the text feature 
or visual imagery helps clarify or 
contribute to the “Additi onal Sources” 
passage or engages the reader with 
the text. 

Students must use evidence in the 
text to support their explanati on. 

Use the rubric to score each questi on. 
Space is provided to enter a total 
score at the top of the page. 

Close Reading Check

NOTES!

27
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 As part of the Earth Day celebration in your town, students from your school are asked to 

present argumentative speeches in support of countries, cities, or towns developing renewable 

energy projects. Speeches will be presented to attendees of the event. 

 Your assignment is to use the research sources in this portfolio to write a multi-paragraph 

argumentative speech in support of countries developing renewable energy projects. Make sure you 

establish a thesis statement (argumentative claim), address potential counterarguments, and support 

your claim from the sources you have read. Clearly organize your article and elaborate on your ideas. 

Develop your ideas clearly and use your own words, except when quoting directly from the sources. 

Be sure to reference the sources by title when using details or facts directly from the sources. 

I am  _____________________________. I am writi ng  ___________________________________ for  

____________________________________ about ________________________________________.

role format

topicaudience

WRITING PROMPT

R.A.F.T. Table

ROLE

AUDIENCE

FORMAT

TOPIC

Read the enti re prompt to students. 
Reread the fi rst paragraph. 

Help students identi fy the purpose 
for writi ng. Have students identi fy 
their role as the writer, the audience, 
the format, and the topic. 

Students complete the 
R.A.F.T. Table as illustrated. 
(See completed R.A.F.T. table.)

Students restate the prompt 
using the frame at the bott om 
of the page as illustrated.

Reread the second paragraph. 

Students underline or highlight the 
required elements: 

1. Use the research sources in 
this portf olio to write a multi -
paragraph argumentati ve paper.

2. Establish a thesis statement 
(argumentati ve claim) and address 
potenti al counterarguments.

3. Elaborate on your ideas.

4. Use your own words, except when 
quoti ng directly from the source.

5. Reference the sources by ti tle.

Understanding 
The Writing Prompt

NOTES!

28
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student

attendees at Earth Day celebration

argumentative paper

projects 

a student an argumentative paper

attendees at Earth Day celebration support for development of renewable energy projects  
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CONCLUSION

SUPPORTING Reason

SUPPORTING Reason

SUPPORTING Reason

INTRODUCTION  (THESIS Statement)

MULTI-PARAGRAPH Graphic Organizer

Counterargument CITE SOURCE

Title

Page #

Paragraph #

CITE SOURCE

Title

Page #

Paragraph #

CITE SOURCE

Title

Page #

Paragraph #

CITE SOURCE

Title

Page #

Paragraph #

This graphic organizer provides the struc-
ture for the multi -paragraph argument. 

It includes an introducti on that con-
tains the thesis statement, three body 
paragraphs with reasons that support the 
thesis statement, and a conclusion that 
restates the thesis statement and summa-
rizes the three supporti ng reasons.

Space is provided for three body para-
graphs in the MULTI-PARAGRAPH Graphic 
Organizer to the left  and in the ensuing 
pages of this portf olio; however, students 
may choose as many or as few body para-
graphs as needed for this prompt.

Using more than one source in the 
portf olio, students develop a thesis 
statement about the topic from the 
R.A.F.T. Table as illustrated. 

Students organize and support the 
thesis statement with reasons using 
evidence from sources in the portf olio 
as illustrated. 

Students cite the source for each 
supporti ng detail as illustrated. 

Students do not complete the 
Conclusion at this ti me.

Additi onally, students must address a 
counterargument somewhere within 
this essay. 

Therefore, a Possible Counterargu-
ment box is provided to identi fy evi-
dence to support a counterargument 
as illustrated. 

The examples we provide are for illustra-
ti on purposes. Please work with students 
to develop their own thesis statement and 
supporti ng details.

MULTI-PARAGRAPH 
Graphic Organizer

NOTES!

29
© 2013 SNAP! Learning® All Rights Reserved.

constant supply of renewable energy

low impact on environment

limits pollution of environment

Coal and oil are less expensive to produce

Countries, cities, or towns should develop renewable energy projects.

“Renewable Energy”

“Renewable Energy”

“A City in the Sun”

“Renewable Energy”

5

3

5

chart

14

5

5

5
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PLAN IT!

LINKING Sentences

THESIS Statement

INTRODUCTION

SNAPPY! Opening
STATEMENT / FACT

QUESTION

QUOTE

ANECDOTE

OPENING TYPES

A

Q

?

SF

The Introducti on contains three parts: 
a SNAPPY! Opening, the THESIS 
Statement, and a Linking Sentence that 
links the SNAPPY! Opening to the THESIS 
Statement. 

 PLAN IT!

It is important for students to learn how 
to write an eff ecti ve opening that hooks 
the reader. The table to the right provides 
four SNAPPY! Openings Types. 

Follow these steps. 

Students select an Opening Type 
listed in the Opening Types column 
that they would like to use for an 
opening. 

With guidance, students write a 
SNAPPY! Opening in the SNAPPY! 
Opening box as illustrated. 

Students copy the thesis statement 
from the MULTI-PARAGRAPH 
Graphic Organizer on the previous 
page into the THESIS Statement box 
as illustrated. 

The linking sentences are the last 
sentences students write. 

With guidance, students write one 
or more sentences in the LINKING 
Sentences box as illustrated. 

These sentences link the SNAPPY! 
Opening sentence to the THESIS 
Statement so that the paragraph 
fl ows naturally. 

Introduction

NOTES!
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This scene could become common in our future if we continue to rely on sources of energy that 

are nonrenewable.

I believe countries, cities, or towns have the responsibility to develop renewable energy projects 

for our future.

You walk into the kitchen and flip the light switch— nothing 

happens. You go to the sink, turn the faucet —no water comes 

out. Suddenly life as you knew it has changed.
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READ IT!

CHECK IT!

SAY IT!

SNAPPY! Opening

THESIS Statement

LINKING Sentences

INTRODUCTION

THESIS STATEMENTTS

SN
AP

PY
! O

pe
ni

ng

LINKING SENTENCESL

CITE SOURCECS

QUESTION?

QUOTEQ

ANECDOTEA

STATEMENT / FACTSF

WRITE IT!

 SAY IT!

With a partner, students orally 
rehearse the Introducti on using the 
graphic organizer from the left  facing 
page and the frame to the left . 

Teacher monitors oral rehearsal. 

As students orally rehearse, they may 
wish to change some of the wording 
from the graphic organizer to make 
the paragraph fl ow naturally.

 WRITE IT!

Once students are sati sfi ed with their 
oral rehearsal, they write their 
paragraph in the WRITE IT! box 
as illustrated. 

 READ IT!

Students read their introducti on aloud 
to make sure it sounds correct.

 CHECK IT!

Students mark up their writi ng using 
the codes from the CHECK IT! box 
as illustrated. 

The elements in the CHECK IT! box are 
aligned to purpose and organizati on 
as detailed in the rubric at the back of 
this lesson plan book .

It is recommended that students also edit 
for writi ng conventi ons. 

Peer editi ng is encouraged once students 
become profi cient with marking up, 
editi ng, and revising their own writi ng.

Introduction

NOTES!
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 You walk into the kitchen and flip the light switch—nothing happens. You go to the 

sink, turn on the faucet—no water. Suddenly life as you knew it has changed. This scene 

could become common in our future if we continue to rely on sources of energy that are 

nonrenewable. I believe countries, cities, or towns have the responsibility to develop 

renewable energy projects for our future.
TS

L

A
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SUPPORTING Reason

ELABORATE

CITE SOURCE

CITE SOURCE

QUOTE or PARAPHRASE a reason from a source

Possible Counterargument

TRANSITIONS Table

First,
To begin with,
For example,
As an illustrati on,
The fi rst reason
To start with

1 2 3The author states,
The text says,
The author says,
According to _____________,

Opponents of __________
Some argue ____________
Some _________ argue
On the other hand _____ sayauthor

Title

Title

Page #

Paragraph #

Page #

Paragraph #

PLAN IT!

BODY

Body

 PLAN IT!

Students expand the 1st Supporti ng 
Reason from the MULTI-PARAGRAPH 
Graphic Organizer into a sentence in 
the 1st SUPPORTING Reason box 
as illustrated. 

Students elaborate the 1st Supporti ng 
Reason with explanati ons, examples, 
personal experiences, or details from 
the text in the ELABORATE box 
as illustrated. 

Students copy the cited source infor-
mati on from the MULTI-PARAGRAPH 
Graphic Organizer as illustrated in 
the CITE SOURCE column of the 
QUOTE or PARAPHRASE a reason 
from a source box. 

Students quote or paraphrase the 
detail from the cited source in the 
QUOTE or PARAPHRASE box 
as illustrated. 

NOTE: 
If the counterargument is addressed in 
this paragraph, then students copy the 
counterargument informati on from the 
MULTI-PARAGRAPH Graphic Organizer 
into the Counterargument box. 

Students will use the counterargument in 
the SAY IT! and WRITE IT! areas on the 
facing page. If students do not wish to 
address the counterargument here, then 
leave the box blank.

The TRANSITIONS Table to the 
right provides various transiti ons 
students may use in constructi ng 
the body paragraph. 

Column 1  lists transiti ons to be 
used with the supporti ng reason 
sentence in the paragraph. 

Column 2  lists transiti ons to 
be used with quoti ng or para-
phrasing details from the text.

Column 3  lists transiti ons to be 
used with a counterargument.

NOTES!
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These sources of energy include the sun, which is always shining, and hydropower, which comes 

from an ever-present supply of water. Unlike nonrenewable sources of power such as coal and 

oil, it does not take millions of years to create this power.

There is a constant supply of renewable energy.

“These natural processes are constantly replaced.” “Renewable Energy”

5

3
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READ IT!

CHECK IT!

SAY IT!

,

,

,

1st supporti ng reason

elaborate

quote or paraphrase a reason from a source

Transiti on

Transiti on

Transiti on

1

2

3

ELABORATIONEL

SUPPORTING REASONSR

COUNTERARGUMENT*CA

QUOTEQ

CITE SOURCECS

PARAPHRASEP

INDENT PARAGRAPH

* Label the counterargument only if 
used in this paragraph. Remember to 
cite the source for a counterargument.

TRANSITIONST

*Possible Counterargument

APPROPRIATE VOCABAV

SYNTACTIC VARIETYSV

BODY

WRITE IT!

Body

 SAY IT!

With a partner, students orally 
rehearse this body paragraph using 
the graphic organizer, the TRANSI-
TIONS Table from the left  facing 
page and the frame to the left . 

Teacher monitors oral rehearsal. 

NOTE: 
If the counterargument is addressed 
in this paragraph, then students orally 
rehearse their paragraph with the 
counterargument. 

The asterisk placed in front of the 
Possible Counterargument line in the 
SAY IT! denotes that the counterar-
gument can be writt en anywhere in 
the paragraph that makes sense and 
fl ows naturally. 

As students orally rehearse, they 
may wish to change wording from 
the graphic organizer and try 
diff erent transiti ons from the 
TRANSITIONS Table to make the 
paragraph fl ow naturally.

 WRITE IT!

Once students are sati sfi ed with 
their oral rehearsal, they write their 
paragraph in the WRITE IT! box as 
illustrated.

 READ IT!

Students read their paragraph aloud 
to make sure it sounds correct.

 CHECK IT!

Students mark up their writi ng using 
the codes from the CHECK IT! box as 
illustrated. 

The elements in the CHECK IT! box are 
aligned to purpose and organizati on, 
and evidence and elaborati on as 
detailed in the rubric at the back of 
this lesson plan book.

It is recommended that students also edit 
for writi ng conventi ons.

Peer editi ng is encouraged once students 
become profi cient with marking up, edit-
ing, and revising their own writi ng.

NOTES!
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 To start with, there is a constant supply of renewable energy. These sources of energy 

include the sun, which is always shining, and hydropower, which comes from an ever-

present supply of water. Unlike nonrenewable sources of power such as coal and oil, it does 

not take millions of years to create this power. According to the authors, “These natural 

processes are constantly replaced.” (“Renewable Energy”)

ELSR

Q CS



24
© 2013 SNAP! Learning® All Rights Reserved.

SUPPORTING Reason

ELABORATE

CITE SOURCE

CITE SOURCE

QUOTE or PARAPHRASE a reason from a source

Possible Counterargument

Title

Title

Page #

Paragraph #

Page #

Paragraph #

PLAN IT!

TRANSITIONS Table

First,
To begin with,
For example,
As an illustrati on,
The fi rst reason
To start with

1 2 3The author states,
The text says,
The author says,
According to _____________,author

Opponents of __________
Some argue ____________
Some _________ argue
On the other hand _____ say

BODY

Body

 PLAN IT!

Students expand the 2nd Supporti ng 
Reason from the MULTI-PARAGRAPH 
Graphic Organizer into a sentence in 
the 2nd SUPPORTING Reason box 
as illustrated. 

Students elaborate the 2nd Supporti ng 
Reason with explanati ons, examples, 
personal experiences, or details 
from the text in the ELABORATE box 
as illustrated. 

Students copy the cited source infor-
mati on from the MULTI-PARAGRAPH 
Graphic Organizer as illustrated in 
the CITE SOURCE column of the 
QUOTE or PARAPHRASE a reason 
from a source box. 

Students quote or paraphrase the 
detail from the cited source in the 
QUOTE or PARAPHRASE box as 
illustrated. 

NOTE: 
If the counterargument is addressed in 
this paragraph, then students copy the 
counterargument informati on from the 
MULTI-PARAGRAPH Graphic Organizer 
into the Counterargument box. 

Students will use the counterargument in 
the SAY IT! and WRITE IT! areas on the 
facing page. If students do not wish to 
address the counterargument here, then 
leave the box blank. 

The TRANSITIONS Table to the 
right provides various transiti ons 
students may use in constructi ng 
the body paragraph. 

Column 1  lists transiti ons to be 
used with the supporti ng reason 
sentence in the paragraph. 

Column 2  lists transiti ons to be 
used with quoti ng or paraphrasing 
details from the text. 

Column 3  lists transiti ons to be 
used with a counterargument. 

NOTES!
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The sources of renewable energy are naturally occurring. They do not have to be mined like 

nonrenewable energy. Coal and uranium must be dug out of the earth while oil is pumped to the 

surface. 

The creation of renewable energy has a low impact on the environment.

Renewable energy has “zero to low negative impact on 

environment and public health.”

Currently, it is less expensive to produce coal and oil. As supplies 

of these sources become scarce, it only makes sense that their 

price will also increase.

“Renewable Energy”

“Renewable Energy”

5

5

5

chart
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,
Transiti on 3 *Possible Counterargument

READ IT!

CHECK IT!

SAY IT!

,

,

2nd supporti ng reason

elaborate

quote or paraphrase a reason from a source

Transiti on

Transiti on

1

2

* Label the counterargument only if 
used in this paragraph. Remember to 
cite the source for a counterargument.

ELABORATIONEL

SUPPORTING REASONSR

COUNTERARGUMENT*CA

QUOTEQ

CITE SOURCECS

PARAPHRASEP

INDENT PARAGRAPH

TRANSITIONST

APPROPRIATE VOCABAV

SYNTACTIC VARIETYSV

BODY

WRITE IT!

Body

 SAY IT!

With a partner, students orally 
rehearse this body paragraph using 
the graphic organizer, the TRAN-
SITIONS Table from the left  facing 
page and the frame to the left . 

Teacher monitors oral rehearsal. 

NOTE: 
If the counterargument is addressed 
in this paragraph, then students orally 
rehearse their paragraph with the coun-
terargument. 

The asterisk placed in front of the 
Possible Counterargument line in the 
SAY IT! denotes that the counterar-
gument can be writt en anywhere in 
the paragraph that makes sense and 
fl ows naturally. 

As students orally rehearse, they 
may wish to change wording from 
the graphic organizer and try 
diff erent transiti ons from the 
TRANSITIONS Table to make the 
paragraph fl ow naturally.

 WRITE IT!

Once students are sati sfi ed with 
their oral rehearsal, they write their 
paragraph in the WRITE IT! box as 
illustrated.

 READ IT!

Students read their paragraph aloud 
to make sure it sounds correct.

 CHECK IT!

Students mark up their writi ng 
using the codes from the CHECK IT! 
box as illustrated. 

The elements in the CHECK IT! box are 
aligned to purpose and organizati on, 
and evidence and elaborati on as 
detailed in the rubric at the back of 
this lesson plan book. 

It is recommended that students also edit 
for writi ng conventi ons.

Peer editi ng is encouraged once students 
become profi cient with marking up, edit-
ing, and revising their own writi ng. 

NOTES!
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 Secondly, the creation of renewable energy has a low impact on the environment. 

The sources of renewable energy are naturally occurring. They do not have to be mined like 

nonrenewable energy. Coal and uranium must be dug out of the earth while oil is pumped 

to the surface. Opponents of renewable energy may say it is less expensive to produce 

coal and oil. (Renewable Energy) But, as supplies of these sources become scarce, it only 

makes sense that their price will also increase. Renewable energy has little effect on the 

environment. The text states that renewable energy has “zero to low negative impact on 

environment and public health.” (“Renewable Energy”)

Q

EL

SR

CS
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SUPPORTING Reason

ELABORATE

CITE SOURCE

CITE SOURCE

QUOTE or PARAPHRASE a reason from a source

Possible Counterargument

Title

Title

Page #

Paragraph #

Page #

Paragraph #

Body Paragraph 4

PLAN IT!

TRANSITIONS Table

First,
To begin with,
For example,
As an illustrati on,
The fi rst reason
To start with

1 2 3The author states,
The text says,
The author says,
According to _____________,author

Opponents of __________
Some argue ____________
Some _________ argue
On the other hand _____ say

BODY

Body

 PLAN IT!

Students expand the 3rd Supporti ng 
Reason from the MULTI-PARAGRAPH 
Graphic Organizer into a sentence in 
the 3rd SUPPORTING Reason box 
as illustrated. 

Students elaborate the 3rd Support-
ing Reason with explanati ons, 
examples, personal experiences, or 
details from the text in the ELABO-
RATE box as illustrated. 

Students copy the cited source 
informati on from the MULTI-PARA-
GRAPH Graphic Organizer as 
illustrated in the CITE SOURCE 
column of the QUOTE or PARA-
PHRASE a reason from a source box. 

Students quote or paraphrase the 
detail from the cited source in the 
QUOTE or PARAPHRASE box as 
illustrated. 

NOTE: 
If the counterargument is addressed in 
this paragraph, then students copy the 
counterargument informati on from the 
MULTI-PARAGRAPH Graphic Organizer 
into the Counterargument box. 

Students will use the counterargument in 
the SAY IT! and WRITE IT! areas on the 
facing page. If students do not wish to 
address the counterargument here, then 
leave the box blank. 

The TRANSITIONS Table to the 
right provides various transiti ons 
students may use in constructi ng
 the body paragraph. 

Column 1  lists transiti ons to be 
used with the supporti ng reason 
sentence in the paragraph. 

Column 2  lists transiti ons to be 
used with quoti ng or paraphrasing 
details from the text. 

Column 3  lists transiti ons to be 
used with a counterargument. 

NOTES!
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Water, solar, and wind power are clean. Masdar City, built to rely on renewable  sources of 

energy is to be the first zero-carbon city. This means it will not pollute the air or water during 

energy production or use.

The use of renewable energy limits pollution of the environment.

Masdar is to become a model city companies specializing in 

clean technologies.

“A City in the Sun”

14

5
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,Transiti on 3 *Possible Counterargument

, quote or paraphrase a reason from a sourceTransiti on 2

READ IT!

CHECK IT!

SAY IT!

, 3rd supporti ng reason

elaborate

Transiti on 1

* Label the counterargument only if 
used in this paragraph. Remember to 
cite the source for a counterargument.

ELABORATIONEL

SUPPORTING REASONSR

COUNTERARGUMENT*CA

QUOTEQ

CITE SOURCECS

PARAPHRASEP

INDENT PARAGRAPH

TRANSITIONST

APPROPRIATE VOCABAV

SYNTACTIC VARIETYSV

BODY

WRITE IT!

Body

 SAY IT!

With a partner, students orally 
rehearse this body paragraph using 
the graphic organizer, the TRANSI-
TIONS Table from the left  facing 
page and the frame to the left . 

Teacher monitors oral rehearsal. 

NOTE: 
If the counterargument is addressed 
in this paragraph, then students orally 
rehearse their paragraph with the 
counterargument. 

The asterisk placed in front of the 
Possible Counterargument line in the 
SAY IT! denotes that the counterar-
gument can be writt en anywhere in 
the paragraph that makes sense and 
fl ows naturally. 

As students orally rehearse, they may 
wish to change wording from the 
graphic organizer and try diff erent 
transiti ons from the TRANSITIONS 
Table to make the paragraph fl ow 
naturally.

 WRITE IT!

Once students are sati sfi ed with 
their oral rehearsal, they write their 
paragraph in the WRITE IT! box as 
illustrated.

 READ IT!

Students read their paragraph aloud 
to make sure it sounds correct.  

 CHECK IT!

Students mark up their writi ng using 
the codes from the CHECK IT! box as 
illustrated. 

The elements in the CHECK IT! box are 
aligned to purpose and organizati on, 
and evidence and elaborati on as 
detailed in the rubric at the back of 
this lesson plan book.

It is recommended that students also edit 
for writi ng conventi ons.

Peer editi ng is encouraged once students 
become profi cient with marking up, edit-
ing, and revising their own writi ng.

NOTES!
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 Finally, the use of renewable energy limits pollution of the environment. Water, solar, 

and wind power are clean. Masdar City, built to rely on renewable sources of energy is to 

be the first zero-carbon city. This means it will not pollute the air or water during energy 

production or use. George Lewis says that Masdar is to become a model city and center for  

companies specializing in clean technologies. (“A City in the Sun”)

EL

SR

P
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PLAN IT!

Restate the THESIS STATEMENT

CITE SOURCE

SNAPPY! Closing

Possible Counterargument

Title

Page #

Paragraph #

WONDER / QUESTION

MESSAGE / MORAL

POWERFUL STATEMENT 

CLEVER CONNECTION

CLOSING TYPES

CC

PS

M

?

QUOTE or PARAPHRASE a reason from a source

SUMMARIZE the Supporting Reasons

TRANSITIONS Table
First,
To begin with,
For example,
As an illustrati on,
The fi rst reason
To start with

1 2 3The author states,
The text says,
The author says,
According to _____________,author

Opponents of __________
Some argue ____________
Some _________ argue
On the other hand _____ say

CONCLUSION

Conclusion

The Conclusion contains three parts: 
Restate THESIS STATEMENT, SUMMARIZE 
the 3 Supporti ng Reasons, and a SNAPPY! 
Closing. 

A Possible Counterargument box is 
provided if students address a counterar-
gument in this paragraph.

 PLAN IT!

It is important for students to learn how 
to write an eff ecti ve closing. 

The table to the right provides four 
SNAPPY! Closing Types with an example 
for each type. These examples are used in 
every portf olio.

Students restate or paraphrase the 
thesis statement from the Introduc-
ti on in the Restate the THESIS State-
ment box as illustrated. 

Students summarize the supporti ng 
reasons from the body paragraphs 
in the Summarize the SUPPORTING 
Reasons box as illustrated. 

Students select a SNAPPY! Closing 
Type from the SNAPPY! Closing 
Table as illustrated by the red circle 
in the fi rst column of the table at the 
top of the page. 

Students create a SNAPPY! Closing 
and write it in the SNAPPY! Closing 
box as illustrated. 

NOTE: 
If the counterargument is addressed in 
this paragraph, then students copy the 
counterargument informati on from the 
MULTI-PARAGRAPH Graphic Organizer 
into the Counterargument box. 

Students will use the counterargument in 
the SAY IT! and WRITE IT! areas on the 
facing page. If students do not wish to 
address the counterargument here, then 
leave the box blank. 

The TRANSITIONS Table to the right 
provides various transiti ons students 
may use in constructi ng the Conclu-
sion. 

Column 3  lists transiti ons to be 
used with a counterargument.

Column 2  lists transiti ons to 
be used with summarizing the 
three supporti ng reasons.

Column 1  lists transiti ons to 
be used with restati ng the thesis 
statement in the paragraph. 

NOTES!
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These sources of energy benefit people and the earth.

There are several reasons that countries, cities, or towns should support renewable 

energy projects.

The next time you turn on a light, or drink a glass of water, stop 

and think about the energy source that produced it. 
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,Transiti on 3 *Possible Counterargument

READ IT!

CHECK IT!

SAY IT!

,

,

restate or paraphrase the THESIS Statement

summarize supporti ng reasons

SNAPPY! closing

Transiti on

Transiti on

1

2

COUNTERARGUMENT*CA

ELABORATEEL

SN
AP

PY
! C

LO
SI

N
G

CITE SOURCECS

MESSAGE / MORALM

POWERFUL STATEMENTPS

CLEVER CONNECTIONCC

WONDER / QUESTION?
RESTATE THESIS STATEMENT

* Label the counterargument only if 
used in this paragraph. Remember to 
cite the source for a counterargument.

RTS

TRANSITIONST

CONCLUSION

WRITE IT!

Conclusion

 SAY IT!

With a partner, students orally 
rehearse the Conclusion using the 
graphic organizer, the TRANSITIONS 
Table from the left  facing page and 
the frame to the left . 

Teacher monitors oral rehearsal. 

As students orally rehearse, they 
may wish to change wording from 
the graphic organizer and try 
diff erent transiti ons from the 
TRANSITIONS Table to make the 
paragraph fl ow naturally.

 WRITE IT!

Once students are sati sfi ed with 
their oral rehearsal, they write their 
paragraph in the WRITE IT! box as 
illustrated.

 READ IT!

Students read their conclusion aloud 
to make sure it sounds correct.

 CHECK IT!

Students mark up their writi ng using 
the codes from the CHECK IT! box as 
illustrated. 

The elements in the CHECK IT! box 
are aligned to purpose and organiza-
ti on as detailed in the rubric at the 
back of this lesson plan book. 

It is recommended that students also edit 
for writi ng conventi ons.

Peer editi ng is encouraged once students 
become profi cient with marking up, edit-
ing, and revising their own writi ng.

NOTES!
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 In conclusion, there are several reasons that countries, cities, or towns should support 

renewable energy projects. As noted, these sources of energy benefit people and the earth. 

The next time you turn on a light, or drink a glass of water, stop and think about the energy 

source that produced it. 

RTS

CC
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FINAL DRAFT

WRITE IT!

 WRITE IT!

Students compose their fi nal draft  using 
the introducti on, body paragraphs, and 
conclusion from the WRITE IT! steps on 
the previous pages.

ALIGNMENT TO RUBRIC
• Has a clearly stated claim or 

thesis statement with purpose 
and audience in mind

• Uses a variety of transiti ons to 
clarify relati onships

• Has an eff ecti ve introducti on, 
body, and conclusion with 
logical progression of ideas; 
some syntacti c variety

• Clearly presents an alternate or 
opposing argument

• Quotes or paraphrases from 
sources to support reasons

• Presents clear citati ons or 
att ributes to source material 

• Develops ideas clearly using 
appropriate vocabulary from 
sources 

• Style is appropriate for format 
and audience 
(formal and academic) 

Final Dra�t

NOTES!
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 You walk into the kitchen and flip the light switch – nothing happens. You go to the 

sink, turn on the faucet – no water. Suddenly life as you knew it has changed. This scene 

could become common in our future if we continue to rely on sources of energy that are 

nonrenewable. I believe countries, cities, or towns have the responsibility to develop 

renewable energy projects for our future.    

 To start with, there is a constant supply of renewable energy. These sources of energy 

include the sun, which is always shining, and hydropower, which comes from an ever-

present supply of water. Unlike nonrenewable sources of power such as coal and oil, it does 

not take millions of years to create this power. According to the authors, “These natural 

processes are constantly replaced.” (“Renewable Energy”)  

 Secondly, the creation of renewable energy has a low impact on the environment. 

The sources of renewable energy are naturally occurring. They do not have to be mined like 

nonrenewable energy. Coal and uranium must be dug out of the earth while oil is pumped 

to the surface. Opponents of renewable energy say it is less expensive to produce coal and 

oil. But, as supplies of these sources become scarce, it only makes sense that their price will 

also increase. Renewable energy has little effect on the environment. The text states that 

renewable energy has “zero to low negative impact on environment and public health.” 

(“Renewable Energy”)  

 Finally, the use of renewable energy limits pollution of the environment. Water, solar, 

and wind power are clean. Masdar City, built to rely on renewable sources of energy is to 

be the first zero-carbon city. This means it will not pollute the air or water during energy 

production or use. George Lewis says that Masdar is to become a model city and center for 

companies specializing in clean technologies. (“A City in the Sun”)  

B

I
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FINAL DRAFT

NOTES!
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 In conclusion, there are several reasons that countries, cities, or towns should support 

renewable energy projects. As noted, these sources of energy benefit people and the earth. 

The next time you turn on a light, or drink a glass of water, stop and think about the energy 

source that produced it. 

C
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FINAL DRAFT

NOTES!

 WRITE IT!

Students conti nue their fi nal draft  using 
the introducti on, body paragraphs, and 
conclusion from the WRITE IT! steps on 
the previous pages.

ALIGNMENT TO RUBRIC
• Has a clearly stated claim or 

thesis statement with purpose 
and audience in mind

• Uses a variety of transiti ons to 
clarify relati onships

• Has an eff ecti ve introducti on, 
body, and conclusion with 
logical progression of ideas; 
some syntacti c variety

• Clearly presents an alternate or 
opposing argument

• Quotes or paraphrases from 
sources to support reasons

• Presents clear citati ons or 
att ributes to source material 

• Develops ideas clearly using 
appropriate vocabulary from 
sources 

• Style is appropriate for format 
and audience 
(formal and academic) 

Final Dra�t

42
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w   
PURPOSE &
ORGANIZATION

EVIDENCE &
ELABORATION

CONVENTIONS

TOTAL SCORE

SUBTOTAL

SUBTOTAL

RUBRIC

BODYB

INTRODUCTIONI

CONCLUSIONCNARRATIVE

ARGUMENTATIVE

EXPLANATORY

CHECK GENRE

Has a clearly stated claim or thesis statement and the focus is strongly maintained 
for the purpose and audience

Use a consistent variety of transiti onal strategies to clarify relati onships between 
and among ideas

Has an eff ecti ve introducti on and conclusion with a logical progression of ideas 
and a strong connecti on between and among ideas with some syntacti c variety

Clearly presents alternate or opposing arguments

Uses proper spelling, punctuati on, and capitalizati on

Uses correct grammar and sentence formati on

Presents comprehensive evidence (facts and details) from source material that is 
integrated, relevant, and specifi c

Presents clear citati ons or att ributi on to source material

Uses a variety of eff ecti ve elaborati ve techniques (including personal experience 
that support arguments)

Clearly uses appropriate vocabulary for purpose and audience; uses an eff ecti ve 
and appropriate style which enhances the content

READ IT!

CHECK IT!

SUBTOTAL

NOTES!

 CHECK IT! 

Students mark up their writi ng using 
the codes from the CHECK IT! box as 
illustrated. 

The elements in the CHECK IT! box are 
aligned to purpose and organizati on 
as detailed in the rubric.

It is recommended that students do a fi nal 
edit for writi ng conventi ons.

Peer editi ng is encouraged once students 
become profi cient with marking up, 
editi ng, and revising their own writi ng.

Place a “1” in the score box if 
the student has met the writi ng 
descriptor.

Place a “0” in the score box if the 
student has not met the writi ng 
descriptor.

Total the score.

Rubric

 READ IT! 

Students read their fi nal draft  aloud 
to make sure it sounds correct.
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